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When listening there is often a pressure to respond almost immediately,
and also a pressure brought about by having only “one go” at understanding
(unlike reading where you can backtrack and read again). As well as these
features, there is also the need to understand intonation patterns, features of
fast connecting speech and to deal with the possible distractions of
background noise.

Here are some of the factors we considered important in a listening
lesson.

The level of the text is important. It should challenge learners without
being too difficult.

Teachers need to consider whether there is a need to pre-teach a few
items of vocabulary.

Teachers need to set meaningful tasks before listening to help
understanding and to mirror the “real life” situation of listening for a
purpose.

After listening learners should have the opportunity to compare answers
with each other before checking with the teacher.

Listening skills can be subdivided to include such things as gist
understanding (getting an overall idea) or a more detailed understanding.

Typically learners will listen to the same text more than once.

Teachers should try to build some interest in the text before listening
tasks.

The list of activities which involve listening

- made or received a telephone call

- listened to a radio news bulletin

- watched a television news bulletin

- had a conversation with a friend

- listened to a lecturer

- had a conversation with a group of friends

- watched a movie either in the cinema or on television

- watched at least 10 minutes of daytime television

- listened to a music CD or audio cassette

- taken part in a small discussion group

Notice again that just as we saw when looking at reading lessons, native
speakers always have a reason for listening to something. If we listen to a
news bulletin, we want to know what is happening in the world. It is likely
that we want information from the lecture, and when we speak to friends we
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want to maintain and build those relationships. This reason for listening
needs to be replicated in the classroom. Notice to that some tasks combine
the skills of listening with that of speaking. One useful way in which
teachers can help learners to listen more effectively is to teach them to skills
they need to manage a conversation. Teachers can help learners to develop
“strategies” for coping when they find understanding difficult, by teaching
them such things as ways off asking for clarification or indicating that they
haven’t understood.

Imagine doing the above things in a foreign language.

Answer the questions follow.

Which would be harder, listening to the news on the radio or watching it on
television? Why?

Which would be harder, talking to a friend on the telephone or face to face?
Why?

Which would be harder, talking to a friend or to a group of friends? Why?
How is watching a movie different from watching 10 minutes of daytime
television?

How is listening to a lecture different from listening to music on CD?

How is listening to a lecture different from taking part in a small discussion
group?

We can see that native speakers listen in flexible ways according to the
contexts in which they are listening. This flexibility and range of skills is
something that learners need help developing.

Here are some comments made by learners of English on why they find
listening difficult.

I worry more about listening than speaking because you can’t back to check.
English people speak too fast and sometimes the words sound different the
way I learned them [1].

My school is near the airport. Sometimes the noise of the planes stops me
understanding.

I can understand my teacher but other people with different accents are
really hard for me to understand.

English people “eat their words”.

I can understand videos very well. But audio tapes are quite difficult for me.

1. Watkins Peter. Learning to teach English. — Survey: Delta
Publishing, 2005.- pp 64-67.
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®OPMYBAHHSA COIIOKYJbTYPHOI KOMIETEHIIII
CTYJEHTIB HEMOBHUX BH3 11 YAC BUBUEHHSI
IHO3EMHOI MOBHU

Opnmus 1.C.

Hayionanvnuii ynieepcumem «J/Iogiscora nonimexnikay

Hoge cormiansHe 3aMOBJICHHS CYCIHIJIBCTBAa CHOTONHI IOJISITAE y TOMY,
mo0 HaBYHUTH CTYACHTIB 1HO3€MHOI MOBH SK 3ac00y MIKKYJIbTYpPHOI
KOMYHIKaIlil, SK crnocoOy Mi3HaHHs JOCSTHEHb BITYM3HIHOI, €BpONECchKOT
Ta 3arajJbHOJIOJCHKOI KYJNBTYpH, IIATOTYBaTH IX JO TOJIPAHTHOTO
CIPUUHATTS BHABIB 4YYKOi KyJbTypH, JO PO3YMiHHS yMOBHOCTEH
HalliOHAILHUX CTEPEOTHIIB, BU3HAHHS PIBHOIPABHOCTI Ta PIBHOLIHHOCTI
KYJIbTYp, ICHYBaHHS 3arajbHOJIOJCHKUX IIHHOCTEH. Y Cy4acHOMY CBITi
npobsieMa B3aEMOPO3YMIHHS MK HapOJaMH 3aJIMIIAE€THCS HEPO3B A3aHOIO,
TOMy JyX€ BaXXJIMBO HABUUTUCS II€peMaraTh HEMOPO3yMIiHHS, IO
BUHMKAIOTh NPU 3ITKHEHHI ABOX KYJbTYp, 3yMOBJICHHX BIJMIHHOCTSMH B
ICTOPUYHOMY, MTOJIITHYHOMY Ta KyJIbTypPHOMY PO3BUTKY.

IIpo HEOOXiAHICTH 3aCBOEHHS KYyJbTYPH Hapody, MOBa SKOTO
BHUBYAETHCS, BKa3yBaB BiNOMHI aMepWUKaHCHKUI Metomuct Pobept Jlamo.
CroroaHi € inuid psaj K 3apyOiKHUX, TaK 1 BITYM3HSIHUX MyOJiKaIlii, 110
PO3KPHBAIOTh Ti YW IHII PHUCH COLIOKYJIBTYpHOI KommeTeHIii. OnHak
OUTBIIICTE POOIT CTOCYETHCS MOBHOTO By3y Ta CEepemHbOl IIKOIH. Tomy
METOI HAlIOro JOCHIJDKEHHS crajia mnpobiemMa  COLIOKYJIbTYpHOTO
KOMITOHEHTA 3MICTy HaBYaHHS 1HO3€MHOI MOBH CTYJICHTIB HEMOBHHUX BY3iB.
BaxnuBuM NHTaHHAM, [0 BU3HAYMIIO HAIPSIM JAHOTO MJOCIIJUKEHHS, €
BHUMOTH JI0 BUITYCKHHKIB HeMOBHMX BH3 110710 1X KOMyHIKaTUBHUX YMIHb y
mpoueci  IHIIOMOBHOTO  CHUIKYBaHHA.  30KpeMa, 1€  CTOCYEThCA
COILIOKYJIBTYPHOTO PO3BHUTKY 0coOmcToCTi [1].

Ha mymxy B. M. TomanoBoi COIOKYJIBTYpHHH KOMIIOHEHT 3MICTY
HaBYaHHS 1HO3eMHOT MOBH BKJIIOYAE!

1) ¢oHOBi 3HaHHS HOCI{B MOBH;
2) HaBWYKHW Ta BMiHHS MOBJICHHEBOI Ta HEMOBJICHHEBOI TTOBEIIHKH,
3) HamiOHAJBbHY KYJIBTYpPY KpaiHH, MOBa SKO1 BUBYAETHCS.

®oHOBI 3HaHHSA — 3HAHHA NP0 KpaiHy Ta ii KyJIbTYypy, BiIOMi yCiM
XKWUTeNsIM JaHoi KpaiHM (Ha BiIMIHY BiZ 3arajJbHONIOACHKHX abo
perioHanpHNX). BojomiHHS (QOHOBHMH 3HaHHSAMH MOBOHM  BKIIFOYAE
1HO3eMIIA /10 IHIIOMOBHOI rpoMajiy, Ja€ oMy “KyJabTypHY IMHCBMEHHICTD”,
1 HaBIAKW, — BIACYTHICTH “KYJBTYPHOI HHCBMEHHOCTI” pPOOHUTH ioro
Yy)KaKOM, SIKUHA He MOXe 3pO3yMITH Te, Ha 110 HOCIi MOBH JIMIIE HATAKAIOThH
B YCHOMY Ta IMCBMOBOMY CITUIKYBaHHI.
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