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TEACHING WORD STRESS AND UTTERANCE STRESS
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Word stress

The rules governing word stress in English are extremely complicated,
and it is doubtful that learning detailed rules will be useful for many learners.
However, teachers may think that a few general guidelines may be useful and
learners will almost certainly benefit from learning where the stress is placed
on each item as they encounter it.

Look at the following list of words. Mark where the primary stress falls
on each of them.

camera

photographer

tripod

develop

album

Consider the following pieces of advice on helping learners with word
stress. Which ones do you think are a good idea?

1 When you write new words on the board, indicate where the stress is
placed.

2 Ask earners to repeat words after you teach them.

3 Teach learners the conventions used to indicate word stress in
dictionaries.

Teaching activities

1 Ask the learners to copy the following table from the board.

First syllable Second syllable Third syllable
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Dictate a series of recently learned words and ask the learners to write
them in the appropriate column, according to where the stress falls [1].

2 Write as many recently learned words as you have learners. Give each
learner a piece of paper with one word on. The learners must form themselves
into groups according to where the stress is placed on their words. So, for
example, all the learners who have a word where the stress falls on the second
syllable gather together.

3 Odd one out. Write four words on the board — three should all allow the
same stress pattern and one should be different. Ask the learners which one
is the ‘odd one out’. For example:

flattering fingertip flamboyant following

(‘Flamboyant’ is different because the stress is on the second syllable.)

The learners need to be familiar with the words used.

Utterance stress

Utterance stress, or sentence stress as it is sometimes called, refers to
where the stress, or stresses, fall when a stream of words is spoken.

For more utterances there is a ‘natural’, or ‘unmarked’, way of saying
them. For example, in the question ‘Where do you live?’ there would
normally be two stresses, one on the word ‘where’ and one on ‘live’.
However, in some circumstances a stress may be placed on one of the other
words, but this will affect the meaning. For example:

Becky: My sister lives in Spain, my brother in France and
my mother in Italy.

lan: And where do you live?

Becky: Me? In Southampton.

The following utterance can be said in different ways. Match the way it is
said with the meaning that follow.

1 Most of the doctors in the hospital were moved to
different departments.

2 Most of the doctors in the hospital were moved to
different departments.

3 Most of the doctors in the hospital were moved
to different departments.

A The doctors were moved, not the nurses.

B The doctors were not all moved to the same department.

C Not all doctors were affected.

Teaching activities

1 Ask the learners how shifting the stress in the utterance affects meaning
— as in the doctors/hospital example above.
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2 Write a sentence on the board. Ask the learners which words are the
most important in conveying the meaning. Read the sentence together, with
half'the class shouting the important words, and the other half saying the other
words quite quickly and quietly.

1. Watkins, P. 2005. Learning to teach English, Survey: Delta
Publishing, 47-50.

AK HIAI'OTYBATH TA NPOBECTHU TPE3EHTALIIO
IHO3EMHOIO MOBOIO

Opynmun 1.C.

Hayionanvnuii ynieepcumem «JIvgiecoxa nonimexuikay

OpHe 13 BaXJIMBUX 3aBlIaHb Y MIJIFOTOBII CyYaCHHUX (PaxiBI[iB — HABYUTH
CTYJICHTIB TOTYBaTH Ta MPOBOAMTH INpe3eHTalito. Take 3aBJaHHS CTaBUTH
[Iporpama 3 anriiiicbkoi MoBH i1 npodeciiinoro crinkysanns (2005). dus
MIPOBEJICHHS TIpe3eHTalil CTyIeHTaM HeoOXiJJHO TocsATHYTH piBHs B2 (B2+)
Y BIJITIOBIJTHOCTI IO PCKOMEHIOBAHUX PiBHIB BOJIOJIHHS MOBOO, BU3HAUCHHUX
y 3aranbHO€eBpoIeiichknx PexoMmennarisx 3 MoBHOI ocBith (2003).

Bitumsnsai Ta 3apyOikai aBTopm (FO.C. ABcrokeBnu 2009, H.JI.[Ipab
2005,

J. Billinham 2003, J. Comfort 1995) po3pobunm METOONKY HaBYaAHHS
MIpe3eHTalii Ta MPOMOHYIOTh CUCTEMY BIIPaB Ul PO3BUTKY BMiHb YCHOTO
MOHOJIOTy-Tipe3eHTanii. OnxHak TNpaKTHKa TPOBEACHHS Ipe3eHTalii
NoKa3aJia, [0 CTyJIeHTaM MOTpPiOHI YiTKi, AeTajbHI peKOMEHAALl: o came,
SK 1 B SIKIil TIOCIIZIOBHOCTI BUKOHYBAaTH. TOMy MU pO3poOMJIM METOAWYHI
peKoMeHalil, sIKi JOMOMOXYTh CTYJEHTaM IOCJIIOBHO, KPOK 32 KPOKOM,
HiIrOTYyBaTH Ta IPOBECTH MPE3EHTALIIIO.

Jyist iATOTOBKH MPE3CHTAIlI] CTYJJCHTaM PEKOMEHIYEMO:

1. Yitko Bm3HauTe TeMy mpe3eHTarii. Lle momomorke BaMm MiArOTyBaTH
nikaBuii Ta iHpOpMaTMBHUE Matepian. Ilam’sTaiiTe, mo Bama MeTra —
1oiH(GOPMYBATH CITyXadiB IPO T€, YOI'0 BOHU HE 3HAIOTh.

2. Hamaraiitecss BUKOpHCTaTH TeXHIUHI 3aco0m. Bu Mokere mokaszaru
ClIAfiI 32 IOMOMOTOI0 IPOEKTOpa abo X BUKOPUCTATH KOMII IOTEPHY
mporpamy Microsoft Powerpoint. ¥ mpomy BUIagky Bama Npe3eHTALlis
Marume Oinbi npodeciiinuii Burisy. O00B’I3KOBO MepeBipTe UM BMiETE BU
KepyBaTH TEXHIYHUMU 3ac00aMHu, siKi Oy/ieTe BUKOPUCTOBYBATH.

3. Jli3HaiiTeCh:

a) XxTo OyJie BallMMHU CITyXadaMu;
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